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Annex 1

NATIONAL ESOL STRATEGY

PROFESSIONAL DEVELOPMENT WORKING PARTY

Introduction:

We have been trying to put together a framework for professional development in Adult ESOL which is accessible, progressive and inclusive of the various client groups (international students on short-stay programmes, adult migrants who are settled in Scotland permanently or long-term, those whose ESOL needs are dictated by their employment and need to socialise with the indigenous population, and those who are learning ESOL for personal development or to enhance their life skills and employability within the Community Learning and Development sector). We have so far met three times. Our modus operandi is to invite one or two practitioners in a particular area of adult TESOL to act as expert witnesses, and to use their evidence as the basis for discussion and for further refinement of a professional development model which is evolving. What you have before you is the latest stage of evolution.

Criteria required for a functional model:

An overview of routes to qualifications currently accepted as entry points for careers in adult TESOL reveals the following:

· Lack of availability of professional development opportunities outside the central belt (there have recently been some attempts to redress this unequal distribution, but the current outreach models are expensive and unsustainable)
· Restrictions in the mode of delivery – i.e. lack of on-line/blended learning opportunities (PD opportunities which do exist are heavily dominated by two private sector players – Cambridge and Trinity College. Both provide certification routes which: a) depend on face-to-face delivery; b) have TP requirements which require teaching a fairly large group; c) are based heavily on traditional TEFL syllabuses and methodologies.
· Poor articulation of qualifications – difficulties in progressing from one level to another (lack of articulation of qualifications within the FE PD framework and the traditional TESOL framework)
· Complexity of navigating a professional development route across existing teaching qualifications – if new to field how do you find your way and how do you know which one is best? (many practitioners with existing qualifications do not know where to go to next, how to access FE qualifications (like TQFE) with advanced standing (indeed, whether RPL exists and whether they qualify)
· Accountability/ Standards – some courses on offer were marketed as leading to a teaching qualification but are clearly not fit for purpose (there are a number of private organisations marketing short courses which lead to a ‘teaching qualification’, but which do not match the LLUK TESOL Standards). We also wanted to question the extent to which the LLUK Standards correspond with requirements for a Scottish clientele, and the extent to which existing qualifications, available through Cambridge and Trinity College, meet Scottish requirements.
· Relevance – the delivery of some qualifications may be geared towards working overseas or teaching overseas students, not therefore preparing tutors for teaching ESOL to learners living and working in Scotland; however, this can vary from centre to centre. Our discussions and the presentations of expert witnesses has revealed that teaching methodologies within adult TESOL are heavily dominated by traditional TEFL methodologies (i.e. syllabuses are designed according to structural demands and functional and  lexical frequency within a range of social settings; teaching methodologies pay little regard to the learners’ previous language learning, literacy or cultural background and present communication needs; content pays little attention to the learner’s social, cultural or employment needs within a UK/ specifically Scottish setting). Witnesses from the CLD and workplace settings, on the other hand, stress the need for social practice pedagogies, where the language taught is dictated by functional need (e.g. ‘Protective visors must be worn at all times’ may be taught early on, even though it contains a modal verb, the passive voice, low frequency vocabulary, difficult phonemes and complex adverbial phrases! – because it is essential to ward off a fractured skull), and where content also deals with community development and social integration, employment and individual rights, capacity development and employability.
· Professionalism – qualifications are certificating people to teach in FE in Scotland, and, therefore, need to meet TQFE Standards. The current TESOL qualifications do not have a FE orientation and are not designed to meet FE standards, nor are some of them at the right SCQF level to meet these standards.
Therefore, any qualification for adult TESOL must be:

1) accessible across the country

2) relevant to the full range of potential client groups

3) part of a clearly articulated, progressive and structured framework

4) assessed against recognised standards, and accountable to those standards

5) a professional qualification which qualifies the holder to teach in FE.

SUGGESTED FRAMEWORK FOR TESOL QUALIFICATIONS
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Further research and investigation:

1) To commission a scoping study (under £10K) to discover:

a) the potential market for the Scottish qualification;

b) the skills base of potential students, especially those in CLD sector;

c) knowledge base of potential tutors and any training-the-trainers requirements;

d) possibility of cooperation during development phase between SQA and Cambridge/Trinity;

e) requirements for recognition by other bodies (e.g. British Council);

f) development costs, to include potential for blended modes of delivery.

2) To commission a small-scale investigation, across Scottish HEIs and other UK HEIs offering on-line and other off-campus learning opportunities, of the potential for incorporation of elements of existing programmes into a Masters degree in Adult TESOL. 

3) To audit the LLUK Standards to determine the extent to which they cover Scottish requirements, especially with regard to PD needs in CLD and workplace contexts.

Additional units [8 credits each] at SCQF Level 9 (also available as stand-alone CPD units) (2 required * plus one option §):): *1) Higher Descr. of Eng. Lg; *2) ESOL in Scotland §3) ESOL Literacies §4) ESOL in Specific Contexts





SQA qualification in Adult TESOL at SCQF Level 9 (option of delivery by blended learning


[48 credits]:


1. Language awareness;2.TESOL methodology (to include Social Practice methodologies);3.TP (in range of settings)


+ 











PDA: ITESOL


SCQF Level 6


2 Unit Award


Language Focus 


Delivery Focus











Stage 1








Cambridge CELTA/ Trinity CertTESOL SCQF Level 7/8 [24 credits]


+





Stage 2


options








Stage 3





Questions: 1) Does DELTA/ Dip TESOL/equivalent count as a TQ for TESOL in FE?


2) If not, what is the RPL credit equivalent of DELTA/Dip TESOL/equivalent against TQFE (SCQF Level 11)?




















Masters (SCQF Level 11)


TESOL TQ (SCQF Level 11) [60 credits]


Additional modules in TESOL and/or Comm Dev [60 credits]


Research / WBL project [60 credits]








PDA: ESOL Literacies SCQF level 8


Currently used as CPD for practitioners already holding CELTA/Cert TESOL or equivalent.  





Additional two-thirds TQFE





CELTA/Trinity Cert TESOL + OR SQA qualification represent one-third equivalent of TQFE 








PAGE  
4


